O‘ZBEKISTON RESPUBLIKASI
OLIY TA'LIM, FAN VA INNOVATSIYALAR VAZIRLIGI

FARG'ONA DAVLAT UNIVERSITETI

FarDU.
ILMIY
XABARLAR-

1995-yildan nashr etiladi
Yilda 6 marta chiqadi

N’ OO

HAYYHbIN
BECTHUK.
Pepl’Y

MN3paétca c 1995 roga
Bbixogut 6 pas B rog




FarDU. ILMIY XABARLAR — HAYYHbIA BECTHUK.®EPTY

Muassis: Farg‘ona davlat universiteti.

“FarDU. limiy xabarlar — Hay4yHbin BecTHuk. PeplyY —
Scientific journal of the Fergana State University” jurnali bir yilda olti

marta elektron shaklda nashr etiladi.

Jurnal pedagogika, filologiya, tarix, falsafa, siyosat, kimyo,
O'zbekiston
doktorlik

hamda
Oliy

biologiya
Respublikasi

ilmiy nashrlar ro‘yxatiga kirit

geografiya
attestatsiya
dissertatsiyalari asosiy ilmiy natijalarini chop etish tavsiya etilgan

fanlari  bo‘yicha

komissiyasining

ilgan.

Jurnaldan maqola ko‘chirib bosilganda,

ko‘rsatilishi shart.
O‘zbekiston
Administratsiyasi

manba
Respublikasi Prezidenti
huzuridagi Axborot va ommaviy

kommunikatsiyalar agentligi tomonidan 2020-vyil
2-sentabrda 1109 ragami bilan ro'yxatga olingan.

Mugova dizayni va original maket FarDU tahririy-
nashriyot bo'limida tayyorlandi.

Tahrir hay’ati

Bosh muharrir

Mas’ul

muharrir

SHERMUHAMMADOV B.SH.

AXMADALIYEV Y.L

FARMONOV 8h. (O'zbekiston)

ZAYNOBIDDINOV S (O‘zbekiston)

A'ZAMOV A (O‘zbekiston)

SAGDULLAYEV Sh (O‘zbekiston)

TURAYEV A. (O'zbekiston)

RASHIDOVA S. (O'zbekiston)
ABDULLAEVA Z (Qirg'iziston)

TOJIBOYEV K. (O‘zbekiston)
G'ULOMOV 8. (O'zbekiston)

JUMABEKOVA B (Qozog'iston)

O‘zRFA akademigi, f-m.f.d., prof.

O‘zRFA akademigi, f-m.f.d., prof
O'zRFA akademigi, f-m.f.d., prof

O'zR FA t.f.d., prof
O‘zRFA akademigi, k-b,f,d., prof

O‘zRFA k.f.d., prof
OshDU k.f.n., dots

O'zRFA akademigi, b.f.d., prof
O'zRFA akademigi, i.f.d, prof

b.f.d., prof

ZUOGANG PENG (Xitoy)
PANASYUK M (Rossiya)
VALI SAVASH YYELEK (Turkiya)

SIROJIDDINOV Sh (O‘zbekiston)

ABADI, TOTOK WAHYU
(Indonesiya)

SCOTT LEVI (AQSH)

AZIYA ZHUMABAYEVA
(Qozog'iston)

SANIYA NURGALIYEVA (Turkiya)
SALTANAT ABILDINA (Qozog'‘iston)

Janubiy-g‘arbiy universitet, b.f.d., prof
Qozon federal universiteti, g.f.d, profr
Angara Hoji Bayram Veli universiteti fil.
f.d., prof

Alisher Navoiy nomidagi ToshDO'TAU
akademigi, fil.f.d., prof

Universitas Muhammadiyah Sidoarjo,
Siyosat va xalqaro huqugq.

Ohio State University, PhD, prof
Abay nomidagi Qozoq milliy
pedagogika universiteti

Ataturk University

E. A. Buketov nomidagi Qaragandi
davlat universiteti

Tahririyat kengashi

PEDAGOGIKA BOYICHA

EGAMBERDIYEVAT.
XONKELDIYEV Sh.
TOJIBOYEVA H.
QURBONOVA B.
O‘RINOVA N.

FarDU, p.f.d., prof.
FarDU, p.f.d., prof.

Oz Res FA Pedagogika ITI p.f.d. (Dsc)

FarDU, p.f.d. (DSc), prof
FarDU, p.f.n., dots.

DAVLYATOVA G.
BAYDJANOV B.
ABBASOVA N.
GOFUROVA N.
URAIMOV S.

FarDU, p.f.n., dots.
FarDU, p.f.n., dots.
FarDU, p.f.f.d., dots.
FarDU, p.f.f.d.

FarDU, p.f.f.d., dots. (DSc)

Bo‘lim boshlog‘i:

Texnik muharrirlar:

Musahhihlar:

Zokirov L.1., b.f.d.,prof.

Sheraliyeva J.
Mirkarimova Sh.

Mahmudov F.
Ofrinboyev .

Tahririyat manzili:
150100, Farg‘ona shahri, Murabbiylar ko‘chasi, 19-uy.
Tel.: (0373) 244-44-57. Mobil tel.: (+99891) 670-74-60
Sayt: www.fdu.uz. Jurnal sayti: Jouranal.fdu.uz

Farg‘ona, 2024

2025/Nol |




i MUNDARIJA

PEDAGOGIKA

B.Sh.Shermuhammadov, Q.B.Qurbonova

Oliy ta’limda talabalarni ijtimoiy hamkorlikka tayyorlash metodikasini takomillashtirish.................... 5
T.OrambepaueBa, C.lOnaawes

VCTOPUYECKNE KOPHU HAPOLHBIX YT ...euvueittetitteeeeteeeeeeeeeeeeeeeeeesaaaaaaaaaaaaaaaaasasaasasasaasanasaaaaaanaaaannnnnnes 11
A.A.TypaxaHoB

dakTopbl (POPMUPOBAHUS NCUXONOrMYECKOW YCTONYMBOCTU Y ByayLLIMX BOEHHbIX

PYKOBOAMTENEN K HEraTUBHBIM UAEAM U COLMAMBHBIM YTPOBAM ..ccceeriiiriirieeeasaiiieieeeeessiireeeeaeeens 17
N.R.Gafurova

Advanced mnemonic techniques for students in language CoUrses ............cccceeeiiciiiniiinniinnienennnns 23
A.N.Qosimov

O'quvchilarda sport vositasida milliy identiklikni shakllantirishning ijtimoiy-

[o1=To F= e oY 11 Q= T o 1] F= y PP P PP TP PP 30
N.R.Gafurova

Developing critical thinking skills through integration of artificial intelligence technologies in

reading and writing at Fergana State UNiVersity ... 36
M.M. Yuldashov
O'quvchi organizmining funksional imkoniyati va jismoniy yuklamalarga moslashuvi .................... 42

Sh.A.lbragimova
Ishbilarmonlikning ijtimoiy-ma’rifiy va pedagogik jihatdan o‘rganilish zarurati va uni

LN YL0T] = LTI g [T 1= 1= 46
N.R.Gafurova
Teaching english through film: a contextual approach to language learning.............ccccccvvvvviernnnns 52

D.A.Abduraxmonov
Bo‘lajak pedagoglarda kreativ-pedagogik yondashuv asosida kasbiy kompetentlikni

FvojlantiriSh DOSQICRIANT ... 56
J.V.Solijonov
Bo‘lajak pedagoglarda mantiqiy tafakkurni rivojlantirishning ilmiy-pedagogik asoslari ................... 59

N.T.Mirzamaxmudova

Ragamli ta’lim sharoitida bo‘lajak o‘gituvchilarning mustagil ta’lim faoliyati metodikasini
rivojlantirishning metodologik jihatlari...................ueiiiiiiii s 62
N.R.Gafurova

The effect of integrating literature into second language classrooms on student engagement in

higher education INSHIULIONS........ ..o e 66
D.A.Maxmudova

The role of technology in language teaching: enhancing engagement through digital tools........... 70
D.O.Gulamova

Imom Al - Buxoriy ma’naviy merosining yoshlarni komillik ruhida tarbiyalashdagi ahamiyati ......... 76
N.R.Gafurova

The impact of creative writing exercises on language proficiency and self-expression.................. 82
B.M.Artikova

Innovative approaches to developing professional competence in students of technical higher
education institutions (based on the example of the building and construction specialty).............. 89

M.N.Haytboyeva
"Rivojlanayotgan sun'iy intellekt davrida ta‘lim: ChatGPT imkoniyatlari yordamida

ofqitish va o‘rganishni rivojlantiriSh" ... e 93
N.U.Jamalova
Vitagen ta’lim texnologiyalarining nazariy asoslari va gumanitar fanlarga tatbiqi........................... 97

Sh.R.Temirov
Umumta‘lim muassasalarining boshlang‘ich sinf o‘quvchilarini jismoniy rivojlanishida gimnastika

mashg‘ulotlarining SamMaradorligi...........ccoouuuiiiiiii e 101
N.R.Gafurova
The impact of online learning platforms on school education .............cccccccuviiiiiiiiiiiiiiiier e, 108

§ 202501 3 |



Ijtimoiy gumanitar fanlar ® https://journal.fdu.uz ISSN 2181-1571

PEDAGOGIKA

FarDU. limiy xabarlar — Scientific journal of the Fergana State Universit
g/ Y ’ 2 .
: HS Volume 31 Issue 1, 2025-yil DOI: 10.56292/SJFSU/vol31 iss1/a13

UO’K: 81'243:82

THE EFFECT OF INTEGRATING LITERATURE INTO SECOND LANGUAGE
CLASSROOMS ON STUDENT ENGAGEMENT IN HIGHER EDUCATION INSTITUTIONS

BIMMVMAHUE UHTETPALUUUN NUTEPATYPbI HA YPOKAX BTOPOI'O A3bIKA HA
BOBJIEHEHHOCTb CTYOEHTOB B BbICLWWUE YYEBHbLIE 3ABEOEHUA

TALABALARNING OLIY TA'’LIMGA JALB ETILISHIDA IKKINCHI TIL DARSLARIGA
ADABIYOTNI INTEGRATSIYALASHISHINING TA’SIRI

Gafurova Nodira Ravshanovna
Department of English Practical Course at Fergana State University, PhD

Abstract
This article explores the impact of integrating literature into second language (L2) classrooms on student
engagement in higher education institutions. A review of existing literature reveals that the inclusion of literary texts
enhances cognitive, emotional, and social engagement, fostering a more holistic learning experience.
Annotatsiya
Ushbu magqola adabiyotni ikkinchi til (L2) sinflariga integratsiyalashning oliy o‘quv yurtlarida talabalarning
faolligiga ta’sirini o‘rganadi. Mavjud adabiyotlarni ko'rib chiqish shuni ko'rsatadiki, adabiy matnlarning qo'shilishi
kognitiv, hissiy va ijtimoiy faollikni oshiradi, yaxlit o'rganish tajribasini rivojlantiradi.
AHHOMauus
B smol cmambe paccmampugsaemcs enusiHUe UHmezpayuu aumepamypbl 8 Knacchl 8mopoeo A3bika (L2) Ha
808/1e4YEHHOCMb CcmMyO0eHmo8 8 8biCWUX y4ebHbix 3asedeHusx. O630p cywecmsyrowel numepamyps! nokassieaem,
YUMo BK/IKYEHUEe JIumepamypHbIX MEeKCcmo8 ycunugaem KO2HUMUBHYH, 3MOUUOHAbHYI U  COuuarbHyo
sosrie4eHHocmb, criocobemeysi 6osiee yenocmHoMy ornbimy 06y4YeHusl.

Key words: second language learning, student engagement, literature integration, higher education, cognitive
engagement, emotional engagement, social engagement, language teaching.

Kalit so'zlar: ikkinchi tilni o'rganish, talabalarning faolligi, adabiyot integratsiyasi, oliy ta'lim, kognitiv faollik,
hissiy faollik, ijtimoiy faollik, til o'rgatish.

Knroyeebie crioea: usyyeHue 8mopo2o A3biKa, 808/1e4eHHOCMb cmyO0eHmos, UHmeepayusi numepamypsl,
ebicwiee obpasosaHue, KO2HUMUBHasi  808/14EHHOCMb,  3MOUUOHa/lbHasi — B808/1€YEHHOCMb,  coyuarbHast
808/1€4EHHOCMb, rpernodasaHue s3biKa.

INTRODUCTION

The integration of literature into second language (L2) classrooms has long been regarded
as a powerful tool for enhancing student engagement in higher education. While traditional
language teaching often focuses on grammar, vocabulary, and conversation practice,
incorporating literary texts into the curriculum offers students a more immersive and culturally
enriching learning experience. The potential benefits of using literature include not only improving
language skills but also fostering deeper cognitive, emotional, and social engagement. As
students work with literary works, they are exposed to complex structures and a variety of
vocabulary, and develop critical thinking skills and a deeper understanding of the cultural context
of the language. This approach is believed to foster a more holistic engagement that can
enhance overall learning outcomes.

This study aims to explore the effect of integrating literature into L2 classrooms on student
engagement in higher education institutions. The concept of engagement, which encompasses
cognitive, emotional, and social dimensions, is central to understanding how students interact
with the language and the learning environment. Through a review of existing literature, the study
examines the various ways in which literature has been utilized in second language teaching and
its impact on student participation, motivation, and sense of connection to the material. In doing
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S0, this review seeks to shed light on the effectiveness of literature-based strategies in fostering a
more engaged and dynamic learning experience for students in higher education settings.
METHODOLOGY

This study adopts a systematic review methodology to investigate the effect of integrating
literature into second language (L2) classrooms on student engagement in higher education. The
review focuses on empirical studies published between 2000 and 2025, drawn from high-quality
academic journals indexed in the Social Science Citation Index (SSCI). The selected studies
were analyzed based on their relevance to L2 learning, their measurement of student
engagement (cognitive, emotional, behavioral, and social), and their use of various research
methods such as surveys, case studies, and classroom observations.

RESEARCH RESULTS

The target group for first study consisted of 394 students enrolled in various academic
programs at the University of Agricultural Science and Veterinary Medicine Cluj-Napoca,
Romania, during the 2020-2021 academic year. These students, primarily in their first and
second years of study, were enrolled in English as a Foreign Language (EFL) and English for
Specific Purposes (ESP) courses. The survey aimed to investigate their behavior towards
learning English during the COVID-19 pandemic, a period marked by an abrupt transition to
online learning. The survey focused on emotional and social engagement, exploring how factors
such as anxiety, online learning dynamics, class environment, and interaction with peers
influenced their learning experiences [4, p.5].

The results of the study identified two distinct clusters of students: "Moderately Engaged
Students" and "Highly Engaged Students." Moderately engaged students showed higher levels of
anxiety, lower involvement, and more passive behavior in class, regardless of whether the
system was online or face-to-face. These students tended to perceive the online learning system
in a neutral manner, suggesting that emotional engagement might be generally low in online
environments. Conversely, the highly engaged students exhibited lower anxiety, greater
involvement, and a higher enjoyment of class activities. These students were more likely to adapt
well to online learning, finding it an effective platform for engaging with the material and
participating in class dynamics. The study highlights the importance of fostering a supportive
class environment and using interactive teaching methods, such as quizzes and games, to
maintain student engagement in virtual settings. These findings align with previous research on
the emotional and social factors influencing online learning and offer valuable insights for
improving student engagement in EFL and ESP courses during times of crisis [4, pp.11-14].

The target group for this analysis comprises studies on engagement in language learning,
specifically focusing on research published in high-quality L2 journals within the Web of Science’s
Social Science Citation Index (SSCI). When narrowing the range of journals to these publications,
the study sought to ensure a robust selection of empirical work, favoring studies published in
sources that are considered reliable and consistent by the scientific community. However, this
exclusivity introduces a limitation, as it excludes reports from other databases and unpublished
research, which could present a more comprehensive view of engagement in language learning.
Despite this limitation, the chosen focus on SSCI journals is in line with other L2 research
syntheses, which have favored this selection criteria to ensure the quality and trustworthiness of
the studies reviewed [2, p.8].

The results of this review highlight engagement as a complex and multidimensional
construct that encompasses cognitive, emotional, and behavioral aspects, including social
interactions. The past 20 years of research have provided valuable insights into the role of
engagement in various language learning contexts, including classroom settings and technology-
assisted learning. However, despite advances, challenges remain, particularly in terms of
operationalizing and defining engagement more precisely. Future research should address these
issues, focusing on longitudinal studies and interventions targeting disengaged learners.
Additionally, greater clarity in defining engagement could deepen the understanding of how it
connects to other key aspects of language learning. As the field continues to evolve, the study
calls for enhanced methodological rigor and a more nuanced understanding of engagement to
guide future research and pedagogical practices in language education [2, p.25].

J 202531 o7 |



Ijtimoiy gumanitar fanlar ® https://journal.fdu.uz ISSN 2181-1571

PEDAGOGIKA

Li & Li study consisted of university students, with a specific focus on their engagement in
flipped classroom environments for English as a Foreign Language (EFL) learning. The study
employed a sequential explanatory mixed-methods design, which initially gathered quantitative
data through engagement questionnaires, followed by qualitative data from semi-structured
interviews. This approach allowed for a comprehensive examination of the students' engagement
in terms of behavioral, emotional, cognitive, and social dimensions. The research targeted two
groups: a control group that received conventional instruction for 16 weeks and an experimental
group that received flipped instruction after an initial period of traditional teaching. The data
collected helped investigate how different instructional methods influenced engagement and
learning outcomes [3, pp.6-7].

The results showed that flipped classrooms led to significant improvements in students'
behavioral, emotional, and social engagement, primarily due to increased peer interactions and
instructor-student communication in both physical and online environments. The flipped
instruction allowed students to learn at their own pace, fostering autonomy, problem-solving, and
critical thinking skills. However, emotional engagement did not show significant improvement,
possibly due to the short duration of the study and individual differences in student readiness.
The study highlighted the importance of addressing learners' emotional needs and workload
concerns for the success of flipped classrooms. The findings suggest that while flipped learning
has potential for enhancing engagement, instructors must consider contextual factors and ensure
adequate support for all students to maximize the effectiveness of the flipped classroom model
[3, pp.15-18].

The target group for another study by Afzali & Izadpanah consisted of 360 intermediate and
upper-intermediate English learners, aged 13—19, from four institutes in Zanjan, Iran. Participants
were selected using multiple-stage cluster sampling, with a focus on students in these specific
proficiency levels as determined by the Oxford placement test. The sample represented a small
subset (10%) of the total English learner population in the region, which was composed of 19,400
students across 110 institutes. This homogeneous group, which included both male and female
students, was carefully chosen to ensure a clear focus on learners who were at intermediate
levels of English proficiency [1, p.8].

The results of the study indicate that the flipped classroom approach had a positive effect
on both motivation and engagement among the learners. Specifically, it was found to enhance
the motivation of upper-intermediate learners in learning grammar, with the experimental group
showing increased performance on grammar tests and a more positive attitude toward learning
English. Additionally, engagement levels improved significantly, with students actively
participating and applying their prior knowledge in classroom discussions. These findings are
consistent with previous studies, which highlight the benefits of flipped learning models in
increasing student interactivity, engagement, and motivation through self-paced learning and
active participation. The flipped classroom approach demonstrated its potential in fostering a
more collaborative, engaging, and motivating learning environment, particularly for learners at
intermediate proficiency levels [1, pp.17-19].

DISCUSSION

The review of the existing literature reveals consistent evidence that integrating literature
into second language (L2) classrooms positively impacts student engagement, though the nature
and extent of the effect vary across studies. For instance, research by Li & Li on flipped
classroom models demonstrates that when literature is incorporated into flipped L2 classrooms,
students exhibit increased behavioral engagement, such as active participation and peer
interactions. The use of literature in this context encourages students to engage critically with
texts, enhancing their autonomy and fostering problem-solving skills. Such findings align with the
broader trend in the literature that highlights the role of literature in promoting higher-order
cognitive skills, which are essential for deep engagement in L2 learning.

Another important theme from the reviewed studies is the emotional impact of literature on
student engagement. Studies like those conducted by Afzali & Izadpanah found that literature,
when used in conjunction with flipped classrooms, led to higher levels of motivation and
emotional engagement among students. In particular, literature-based tasks that were
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collaborative and student-centered helped mitigate feelings of anxiety and alienation, which are
often associated with L2 learning. The narrative nature of literature also allows students to form
personal connections with the material, fostering emotional investment and a sense of enjoyment
in the learning process. These findings underscore the value of emotional engagement in
sustaining long-term interest and commitment to L2 learning.

The integration of literature into L2 classrooms appears to enhance social engagement by
creating a dynamic and interactive learning environment. For example, the studies reviewed
suggest that literature-based activities, such as group discussions, role-playing, and debates,
facilitate meaningful social interactions among students, both in physical and virtual learning
spaces. This social engagement, as seen in the studies by Li & Li and others, not only promotes
language practice but also helps build a sense of community and belonging in the classroom.
This aligns with the broader understanding of engagement as a multidimensional construct,
where cognitive, emotional, and social dimensions intersect to create a more comprehensive and
motivating learning experience for students.

Conclusion

The review of existing literature provides compelling evidence that integrating literature into
second language classrooms can significantly enhance student engagement in higher education.
Studies highlight the multifaceted nature of engagement, with literature fostering not only
cognitive development but also emotional and social connections. Engaging with literary texts,
students develop a deeper understanding of the language, expand their vocabulary, and improve
their critical thinking skills. The emotional and social aspects of engagement, such as increased
motivation, reduced anxiety, and stronger peer interactions, are also positively influenced by the
inclusion of literature in the curriculum.

Despite these positive outcomes, challenges remain in the effective implementation of
literature-based strategies in L2 classrooms. These include issues related to the selection of
appropriate texts, the level of difficulty, and the need for tailored instructional approaches that
accommodate diverse learner needs. Future research should continue to explore these
challenges and investigate the long-term effects of integrating literature into second language
education. The integration of literature offers a valuable tool for enhancing student engagement,
and further exploration in this area can help educators design more effective and enriching
language learning experiences for students in higher education institutions.
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