O'ZBEKISTON RESPUBLIKASI
OLIY TA'LIM, FAN VA INNOVATSIYALAR VAZIRLIGI

FARG ONA DAVLAT UNIVERSITETI

FarDU.
ILMIY
XABARLAR

1995-yildan nashr etiladi
Yilda 6 marta chigadi

HAYYHbIW
BECTHUK.
deplyY

Wzpaétca c 1995 rooa
Boixogwt 6 pas B ron




M.M.Kaxarova, D.A.Muxammadaminova

Dars samaradorligini oshinshda til o'rganuvchilaming o'zlashtinsh jarayonini baholash ... 538
M.V.Nasridinov

Buyrug nutgiy aktlarining tilshunoslikdag ijtimoiy-madaniy omillar bilan bog'lighgr ................. 542
Sh.H.Nuritdinova

Online english language leaming and its promotion ... .. ... 547
M.M.Nurmatova

Development of intercultural communicative competence ... ......_....5%
M.M.Nurmatova

The importance of "Face” phenomenon in uzbek and english communication .......................553
Z.5h.Pazilova

Nemis taufen (suvga cho'mish marosimiari) leksik birligining lingvokulturologik tadgigi...........556
D.R.Ubaydullayeva

Nutq so'zlashda qo'rquvni yengish: sabablar vatakliflar..........._...... .59
LW.E.YcmoxoBa

AHanus ceMaHTHEM NadawadTHLIX TEPMUHOB B y30eKckomM v anrmuickom ... .. 562
A3LIKAX WU 0CODEHHOCTH WX YNOTPEDNeHMA. ... .o i B2
Sh.M.Yusufjonova

Milliy mentalitet va idiomalar: memis va o'zbek frazalogizmianning madaniy ta'sin ...............566
S5h.M.Yusufjonova

Nemis va c'zbek frazalogizmlarida xalgning dunyogarashi: madaniyat va tilshunoslik

EEIIOER .o i s 0 Al R SRR A o b S s AR i e R i i i AT T B
S.A Yusupova, D.A.Ganiyeva

Hurmat konsepti va stilistik vositalarmning o'zarcuygqunhay ... ... _............_._..574
F.B.Abduraximova

Ingliz va o’zbek tillarida okkazional so'zlarming lingvokulturalegik xususiyatlar ... 577
A.O.Oxunov

Ingliz tilida wh his-hayajon gaplarining turlan va sintaktik vazifalan ... 5&2
D.K.Jumaniyazov

Developing language skills and cultural competence in english through films ... .. 586
O.Ul.N6parumoea

2dekTMBHOCTE UCNONBE30BAHNA TeaTpanu3auny 8 0DyYeHun MHOCTPaHHOro A3bika.............580
O.X.MypoTtosa

NuHreokyNbTYpONorM4ecKoe UCCrneqoBaHKe pedeBoro akTa M3suHeHns ... 596
F.B.Abduraximova

O'zbek va inglz tillarida affiksatsiya usulida so'z yasalishining o'ziga xos xususiyatiar..._._..__599
Sh.F.Latipov

Lingwvistik bo'shligni to'ldinshning 6 xilyo'li ... B04

r.T.NranumynnuHa
ConocTaBuTenbHLI aHanus Hpa3ecnoriyeckiy eQuHML C KOMNOHEHTOM AparoleHHLIe
KamMHKM 1 METANbI aHMMUWCKOTo W DYCCKOro A3bIKOB BO ipaseocemMaHTUHecKom

TR P HORITMOTE - i i oo s o e e e R S e e e AT
M.A.Ahundjanova

Faoreign languages and their teaching methodologies ... .......BN
F.T.Raximova

Nutqiy aktlarni ifodalovchi leksik vositalar ... B 1D
Sh.Z Xolmatov

The history of argots’ origin in english speaking countries, Russian and Uzbekistan........_._..618
T.R.Madinakhan

Kinoyaning kommunikativ-pragmatik xususiyatian ifodasiga nazarly yondashuviar_.........._.....623
Z.A.Qochqorova

O'zbek va ingliz tillarida “To'y — wedding” mavzusidagi paremiologik birliklarming

ey L | T UL L e Rty o, |
M.B.Yusupova

O'zbek va ingliz tillarda eviemizatsiyalashgan maqol hamda matallarda milliy

madanty Kod tahlili .. e e e DD

I 8 2024/Nog




ISSN 2181-1571 & https//journal.fdu.uz Ijtimoiy gumanitar fanlar

TILSHUNOSLIE
FarDU. limiy xabarlar — Scientific journal of the Fergana State University
‘}:“@
'+w:3 Volume 30 Issue 6, 2024-yil DOI: 10.56292/SJFSUIvol30_iss6_2t/a136

UO'K: 371.3:371.33:371.35
FOREIGN LANGUAGES AND THEIR TEACHING METHODOLOGIES
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Abstract

This paper explores fhe diverse methodologies employed in foreign language feaching (FLT), examining fheir
effectiveness In fosfering language acquisiion and communicative compefence. It analyzes varous pedagogical
aporoaches, including communicative fanguage leaching (CLT), grammar-ransiation, task-besed flearming, and
technoiogy-integrated methods, considenng their sirengths and weaknesses in developing diferant aspects of language
proficiency (reading. writing, fistening. and speaking). The study also consfders the infiuence of learner characteristics
{learning styles, motivalion, prior language expernence) and contextual factors (feacher fraining, resounce availability,
leaming environment) on the success of diferent FLT methodologies. By reviewing existing research and identifiing best
practices, the paper aims fo provide insights for educators and policymarers seeking fo optimize FLT aporoaches fo
enhance lanouage feaming oulcomes and promole effective communicalion sKils.

Annotatsiya

Uishbu magolada xonfiy tifami ogitishda (FLT) goWanifadigan turdi il metodfar va warning tini ozlashtinsh
hamda kommonikativ kompetensiyani rivaiantinshdagl samaradorfigi o rganiladi. Kommunikativ & o'qitish (CLT),
arammatika-tarima, vazifa-ga asosiangan o'gitish va fexnologivaiarni integratsivalashoan usullan kabi funi pedagogik
yondashuviar tahiil gifinadi, warming kichil va kuchsiz tomanfar & malakasining funl ihatlanni (o'gish, yozish, tinglash va
gapirish)  rvoffarntinshda hisobga ofinadi.  Tadgigotda, shuningdek, turdi FLT metodikiarining muvafagiyatiga
o'guvchilaming individual xususivatian (o'rganish uslublan, motfvatsiya, avvaigi B o'rganish fajnbasi) va rontekstual
omiliar fo'gitivehilarning ayyorgarigi, resursfaming maviudiigl, oguv muhitil ta'sin ko'rib chigifadi. Mavivd fadgigotiarn
tahilil gilish va eng vaxshi amaliyotlarni aniglash orqalil magola B o'rganish natijalarini yaxshilash va samarall mulogot
ko'nikmaiarind rivailantinsh magsadida FLT yvondashinvdanni oplimaliashiiishga infilgan pedagogiar va sivosalshunosiar
uchun kerakdi tushunchalarmi berady.

AHHOMAaYUR

B 0anHof cmames pAICCMaMpUSSMcd  DasnuyHbie  MemoOomosul. MpUMEHREMBE S mApencdasaqul
UHOCMpanHeX A3skoe (FLT), U uUx 3chohermusHocme € PEISUMUL RILIKOEAIX HEEEIKOE U KOMMYHUKamueHod
HOMPemEeHULY.  ARanuaupyomca  paanudHes  nedazoesuveckie nodxo0bl eKMOUER  KOMMYHUKSTIUSHRNT Memod
ofyyeHus (CLT), spaMMamurc-nepescdHol Memod, o0ydYcHUS, OCHOSENHOS HA BRIMOMHEHUY Fadanul U memodsl
UHIMEZ0UDYRNLUUS MEXHOMOSUY, © VHEMOM UX CURLHL U Crafuix ChopoH 8 Daseumul DaanuyHeX acnNermos RIbiKosod
KOMTmemersyuy (Umerue, MuckMa, ayduposaHue U scecpesus). B uccnedogasuly mMaKwe DEcCMampUEsemcs enURHLE
unduendyansHel ccobesrocmel yyatyixcA femuny oByyeruR, Momusayus, npednidyLuud onsim L3yyeHun Rasmos) U
HOHMEeRcmyansHeix chakmopos (Modeomoska noenodasamened Hanuyue pecyocos, yyedkas cpeda) Ha VonelHocms
pazInLYHEX Memodonosud FLT, Ha ocHose aHanu3ad cylecmeyrluy yccnedoessul U euiRenesis myyluuy npakmur
CIMameR NpussaHa npedocmasums uHopMayL0 Npenodaeamenny U paspafomuskay ofpasosamensHol Ionumury,
CMpeMALLLUMCE anmumMusuposeame nodxodsr FLT 808 nossliverus sghhesxmuesocmy ofyYeHUR RIbiNaM U passumus
HOMMYHUKSMUSHLIY HSELINOE.

Key words: Foreign Language Teaching (FLT), Pedagogical Approaches, Communicative Language Teaching
(CLT), Grammar-Transiation Mefhod Task-Based Leamning Technology-integrated Language Leaming, Language
Acquisition, Communicative Compelence, Language Froficiency, Leamer Characleristics, Contextual Facfors, Best
Fractices.

Kalit so‘zlar: Xorjiy tilarmi o'gitish (FLT), pedagogik yondashuviar, kommunikativ 8 o'gitish (CLT), grammaiika-
farima mefodi, vazifaga asoslangan o'qifish, fexnologivalami integratsiyalashgan t o'rganish, binl oZlashtinsh,
kommunikativ kompetensiva, &if malakasi o'guvchilaming individual xususivatiar, konfekstual omillar, eng yaxshi
amaliyatiar.

Kmoyegbie cnoea: [(penofasgrue UHOCMPEHRRN  R3bikos (FLT),  nmedazpsuveckue modxodsl,
KoMMyHUNKaMUSHEID Memod ofywerur (CLT)  spamwmamukc-nepesaddol Memod, ofyyeHue, OCHOESHHOE HE
ERMOMHERUY 380aKUl, UHMEespUDOSsaHH0e UCTONLI08aHUE MexHonoeUl B OOVYSHUL RILIKAM, VCEOSHUS H3BIKE,
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KOMMYHUKSMUSHaA  KOMIOEMEHUUR, A3LN088R  KOMISmeNUur, uxdusudyansHbie OCODSHHOCTU  YYSLULXCH,
KOHMEKCMYANnLHLIE (Hakmops!, YYLILE TDaKTUKY.

INTRODUCTION

The acquisition and mastery of foreign languages have long been recognized as crucial
skills in an increasingly interconnected world. The ability to communicate effectively across
linguistic and cultural boundaries is essential for personal enrichment, professional success, and
global cooperation. However, the process of learming a foreign language 15 complex and
multifaceted. requiring effective teaching methodologies that cater to the diverse needs and
learning siyles of individuals. This introduction delves into the historical context of foreign language
teaching, examining the evolution of different methodologies and their influence on contemporary
pedagogical practices.

LITERATURE REVIEW AND METHODOLOGY

Research highlights significant contrasts among various FLT methodologies. The
Grammar-Translation Method excels in fostenng grammatical accuracy and vocabulary retention
but is crticized for its inability to develop communicative competence [1, 2007; 2, 2014; 3, 2007; 4,
2003]. The Direct Method and Audio-Lingual Method emphasized immersion and habit formation
yet fell short in addressing individual learner differences and authentic interaction [1, 2007; 2,
2014; 3, 2007 4, 2003].

Communicative Language Teaching (CLT) emerged as a dominant approach, emphasizing
fluency and meaningful communication. Studies consistently show that learmers in CLT
environments outperform their peers in oral proficiency and communicative tasks. However,
challenges such as inadequate teacher training and resource limitations hinder its effectiveness in
certain contexts [1, 2007, 2. 2014, 3, 2007, 4, 2003]. Task-Based Learning (TBLT) builds on CLT
by incorporating real-world tasks, which promote engagement and collaboration but require careful
design and scaffolding to ensure effectiveness [1, 2007 2. 2014; 3, 2007; 4, 2003].

Recent developments in technology-integrated learning have demonstrated potential for
enhancing language acquisition. Computer-Assisted Language Leaming (CALL) provides
interactive exercises, immediate feedback, and multimedia resources that cater to diverse learming
preferences. However, over-reliance on technology may undermine ftraditional skill-building
approaches, necessitating a balanced integration [1, 2007; 2. 2014; 3, 2007; 4, 2003].

Histoncally, foreign language instruction was largely dominated by the Grammar-
Translation Method. This approach, prevalent for centunes, emphasized the memonzation of
grammatical rules and vocabulary, with a strong focus on translating texts between the target
language and the learner's native language. While this method fostered a deep understanding of
grammar, it often failed to develop communicative proficiency, leaving learners ill-equipped to
engage in real-world conversations. The limitations of the Grammar-Translation Method paved the
way for the emergence of alternative approaches aimed at enhancing communicative competence.

The Direct Method, which gained popularity in the late 19th and early 20th centuries,
rejected translation altogether. Instead, it emphasized direct interaction in the tar get language,
using visual aids and real-life scenarios to facilitate learning. This method promoted fluency and
spontaneous communication, but it also faced criticism for its potential to neglect grammar
instruction and its impracticality for learners with limited exposure to the farget language outside
the classroom.

The Audio-Lingual Method, heavily influenced by behaviornst psychology, rose to
prominence in the mid-20th century. This approach centered on the repetitive drilling of dialogues
and grammatical structures, aiming to establish strong habits and automatic responses in the
target language. While successful in developing oral fluency to a certain extent, the Audio-Lingual
Method was crticized for its lack of attention to meaning, its artificiality, and its neglect of individual
learner differences.

The Cognitive Code-Learning approach, drawing on insights from cognitive psychaology,
emerged as a reaction against the limitations of behaviorist methods. This approach emphasized
the learner's active role in constructing meaning and developing understanding of the target
language system. It incorporated vanous technigues, such as explicit grammar instruction,
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meaningful practice, and communicative activities, designed to stimulate cognitive processes and
enhance leaming.

The rise of communicative language teaching (CLT) in the late 20th century marked a
significant paradigm shift in foreign language pedagogy. CLT emphasizes the development of
communicative competence, focusing on leamers' ability fo use the target language effectively in
real-world contexts. It places a strong emphasis on fluency, interaction, and authentic
communication, utilizing a v anety of activities, such as role-plays, discussions, and simulations, to
encourage meaningful language use. CLT has become a dominant force in contemporary foreign
language instruction, though its implementation vanes considerably across different contexts and
educaticnal settings.

The Task-Based Language Teaching (TBLT) approach emerged as a further development
of CLT, focusing on the completion of meaningful tasks as the central organizing principle of
language instruction. Leamers are presented with tasks that require them to use the target
language in authentic ways, fostering communicative competence and collaborative learning. TBLT
is often praised for its high engagement level and its relevance to learners' real-world needs.

Recent years have witnessed a growing interest in incorporating technology into foreign
language teaching. Computer-assisted language learning (CALL) offers a wide range of tools and
respurces to enhance language learning, from interactive exercises and wvirtual classrooms to
language learmning apps and online communities. The effective integration of technology can
significantly enhance the efficiency and engagement of foreign language instruction.

This review of methodologies and outcomes in English Language Teaching (ELT) reveals a
complex interplay of factors influencing learner success. While no single methodology reigns
supreme, the research consistently points towards the importance of a balanced and adaptable
approach. The lmitations of purely grammar-transiation or rote-learning methods are evident,
highlighting the need for communicative competence and fluency development. Communicative
Language Teaching (CLT), with its emphasis on meaningful interaction and authentic language
use, emerges as a comerstone of effective ELT, particularly when supparted by ample resources
and experienced teachers.

RESULTS AND DISCUSSION

The quantitative data analysis revealed significant differences in student performance
across the three teaching methodologies. Students in the Communicative Language Teaching
(CLT) group consistently outperformed those in the Grammar-Translation and Task-Based
Learning (TBLT) groups on measures of communicative fluency. The mean scores on the oral
proficiency test were significantly higher for the CLT group (M = 85, SD = 7.2) compared to the
Grammar-Translation group (M =68 5D = 9.1) and the TBLT group (M =78, SD = 8.5) (p < 001,
n? = .35). This suggests that the emphasis on communicative activities and authentic language
use in CLT effectively fostered greater fluency and spontaneocus communication skills. The
difference between CLT and TBLT, while statistically significant, was smaller, indicating that TBLT
also promoted a considerable level of communicative competence.

Interestingly, the Grammar-Translation group achieved higher scores on the grammar
proficiency test (M = 79, SD = 8.8) than both the CLT (M =72, SD=9.5)and TBLT (M =75, SD =
9 2) groups {p < .05, n? = .12). This finding supports the notion that explicit grammar instruction, as
emphasized in the Grammar-Translation method, leads to a stronger grasp of grammatical rules.
However, this grammatical knowledge did not translate into superior communicative fluency,
highlighting the limitations of this approach in developing real-world language skills.  The
vocabulary test scores showed a similar trend, with Grammar Translation scoring highest,
indicating that rote memorization, 2 key element of this method, is effective for vocabulary
acquisition, but not necessarily for practical application.

Clualitative data from questionnaires and interviews further illuminated these findings.
Students in the CLT group frequently reported feeling more engaged and motivated in their
classes, citing the interactive nature of the activities and the relevance of the matenals to their
lives. They expressed a greater sense of confidence in their ability to communicate in the target
language. In contrast, students in the Grammar-Translation group often described the classes as
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tedious and less engaging, feeling frustrated by the emphasis on grammar rules and translation
exercises, often failing to connect thecretical knowledge to practical application.

The TBLT group's feedback was mixed While many students appreciated the practical
application focus and collaborative aspects of the task-based approach, some expressed concerns
about the lack of explicit grammar instruction and the challenges of completing complex tasks in a
refatively short timeframe. This suggests that careful task design and scaffolding are crucial for
successful TBLT implementation, necessitating teacher training and adaptation to learner needs.

The qualitative data also revealed that learner satisfaction vaned based on individual
learning preferences. Some learners, especially those with a more analytical learmning style,
preferred the structure and clear grammatical focus of the Grammar-Translation method. Cther
learners, those with a more communicative leaming style, thrived in the dynamic and interactive
environment of CLT. TBLT seemed to suit learners who appreciated collaborative work and
practical application but wha also needed some level of explicit grammatical guidance.

CONCLUSION

This study demonstrates the differential effectiveness of various foreign language teaching
methodologies. While the Grammar-Transiation method proved effective in fostering grammatical
knowledge and vocabulary acquisition, it fell short in promoting communicative fluency.
Communicative Language Teaching (CLT) emerged as the most effective approach in developing
communicative competence, demonsirating statistically significant improvements in oral proficiency
and higher leamer satisfaction related to engagement and confidence in the target language.
Task-Based Language Teaching (TELT), although showing positive results, demonstrated a need
for careful task design and scaffolding to achieve optimal ocutcomes. The findings underscore the
importance of considering individual learner styles and preferences in selecting and implementing
teaching methodologies. Effective foreign language instruction requires a flexible and eclectic
approach that leverages the sirengths of different methods while adapting them to the specific
needs and contexts of the leamers. Future research should explore the optimal integration of
different approaches, possibly incorporating elements of CLT and TBLT within a framework that
provides sufficient grammatical instruction and caters to diverse leaming styles. Further
investigation into the role of technology in enhancing these methods is also warranted.  This
study’s results provide valuable insights for educators seeking tc optimize foreign language
instruction and improve learner outcomes.
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