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Annotatsiya

Mustagil talim ofish jarayont talabaiargs o'ziarining talim tajribasing nazoral qitish imkonivating beradi, umrbod
talim we moslashuvchanifkni rag'batiantiradi Ushbu tadgigot o'gifuvchilarming an'ansviy yondashuviann oliy tatim
milassasaianida musiaql o'giish usoliar bilan solishtinsh omgall MT wsullafining samaradorigind organad. Adigdory
so'roviar va sifalll intervywlarnt birashiirgan aralash usuliardan foydalangan holda, biz natifalarni o'guy yufugian, talsbalar
gomigishi va ko'nikmalarnl egaliash nugial nazandan bahoiaymiz. Natialar shuni ko'rsatadikl, MT ichiki motivatsiva va
fangidiy fikrdash gobiivatiann sezdan darglada oshiradl, ammo mavalifagiyalga enshish uchun sxuchil poydevor Kerak
Lishbu magdiada fopimalarming o'guy dasturarini ishlab chiqish va falim siyosaliga fasinni muhokama gifamiz.

ArnHomagus

CaMocmonmeeHdoe ofywedie dasm yWaluMcR Bo3MOsHOCTE KOHMponupoeams ceoll obpazngamensHeIL
ok, crocoGomeys o0yYeHUIR Ha MPOMAKeHLN el wuaHy o adanmuedocmy, B amon dccnedosadud uayyasmecr
sghpermuaiocma  mamodos C0 cpasnusas mpaduuuondeie nodxoder mod pysosodomecs npoencdassmenn o
MemodaMly  caMocmoamensHeo D8YYeHUR & BhiClWly puebuely zasedenunx. MenonszyR comewsanueld nodxod,
COMEMACLLILUL KONMUYSCIMBERHLIE ONPOCE! U KAYECTIBEHHEIE UHMEDEEID, MEl GUSHUSSEM DE3VNLMAams! © MOUKY 308HUR
akademuveckod yonedsemocmy, YOOBNEMEOPEHHOCIMU  WYSWUXGA o NpuoBpemedus  Haebikog, Pesyilbinamal
nokazemai, ymo CO sHavumensHo NoasIUEem eHymMpaHHCN MOMUSALLUI U HEELKU KOUMUYSCKDED MBILLITEHLA,
Xoma das cBecneyenus yonexa mpsbyemca Hadexuan ococHoea, Mel oboysdasm nocnedocmenT 3mMux peaynemamos dng
paipabomyu ywebunix npozpary U 0B0S3083MensHOL MoK,

Abstract

Selt-directed leamming (SOL) empowers learners fo tace confrol of their educafional experiences, fosfering
lifetong leaming and adapiability. This study invesligales the efficacy of SOL methods, comparing fraditional instrucior-
jed approaches with seff-girected technigues in higher education seifings. Throwgh a mixed-meihods soproach,
combining quantifalive surveys and qualifative inferviews, we assess the oufcomes in ferms of academic performance,
learner satistaction, and skill gcouisition. Reswils indicate that SOL significantly enhances intrinsic motivalion and cfitical
thinking sxilts, aithough it reqguires 8 robust framework o ensure success. Ve discuss the implications of these findings
for curmclium design and educational policy,

Kalit se'zlar: mustagl falim. ichiy motivatsiva, tangidiy fikrdash, ofiy taTim, aralash usullar, talabaiar gomgishi,
o'guv jarayonidagi yuitglan, o'auv dasturlanini ishiab chigish, ta'lim siyosali

Knrovessie cnosa: comocmoamensdoe ofydsHue, eHYMBEHHAR MOMUSAUUSR, KPUMUNECKDE MbIUNEHUE,
Bhiciies 0BPaI0eaRUE, CMEUaHHRE Memadh), YIoanemenpeHHOCME Yalyuxcd, YonegaeMocms, pasnalomka ywiehHhx
nposparM, 00paoeamensHan NomumuKa.

Key words; Seifdirected fearning. intrinsic motivation, crilicai thinking, higher education. mixed-methods.
learner satisfaction, academic performance, curmcwium design, edicalional policy

INTRODUCTION

In the rapidly evelving landscape of education, the ability to adapt and leam independently
Is increasingly recognized as essential. Self-directed leaming (5DL) represents a paradigm shift
from tradiional educational models, placing the onus on leamers to take charge cof their
educational journeys. This approach not only aligns with the demands of the 21st century but also
cultivates critical thinking, problem-solving, and lifelong leaming skills [5] As educational
institutions stnive to prepare siudenis for the complexities of modern life, understanding and
optimizing SDL becomes crucial.
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SDL s characienized by leamers' autonomy in setting goals, selecting resources, and
evaluating their progress. Knowles's (1875) seminal work laid the foundation for SDL, defining it as
a process in which individuals take the inifiative to diagnose their leaming needs, formulate goals.
identify resources, implement strategies, and evaluate outcomes. This approach contrasts sharply
with traditional instructor-led methodologies, where educators predominantly direct the learning
process [5].

The relevance of SDL 1s underscored by the increasing demand for skills that are not
necessarily covered by conventional curricula. In 2 knowledge-driven economy, the ability to self-
direct one's learning is invaluable, allowing individuals to keep pace with new information and
evolving professional requirements [3] Furthermore, SDL fosters a deeper engagement with
learning material as students are motivated by personal interest and relevance rather than
external rewards or pressures [2].

However, the transition to S0l poses significant challenges. Learners accustomed io
traditional pedagogies may struggle with the autonomy SDL reqguires. Additionally, without proper
guidance and support, the effectiveness of SDL can be compromised [6] Conseguently,
educational institutions must develop sirategies to faclitate 5DL, ensuring that students are
equipped with the necessary =kills and resources to succeed.

This study aims to explore the effectiveness of SDL in higher education, comparing it with
traditional instructor-led leaming. We examine the impact of SDL on academic performance,
learner satisfaction, and skill development, providing insights into best practices for implementing
SDL in diverse educational contexts. By doing so, we contribute to the ongoing discourse on
educatiocnal reform and the development of autonomous, lifelong leamers.

LITERATURE REVIEW

Self-directed leaming has been extensively studied across various educational contexts.
Knowles (1975) posited that SDL i1s particularly effective in adult education, where leamers have a
wealth of expenences to draw upon and a strong motivation to learmn. Subsequent research has
supported this view, highlighting SDL's benefits in fostenng cntical thinking and problem-solving
skills [3]. Garrison's (1997) model of SDL integrates cognitive, motivational, and behawvioral
dimensions, emphasizing the interplay between self-management, self-monitonng, and moetivation.

Deci and Ryan's (2000) Self-Determination Theary (S0T) provides a theoretical framework
for understanding the motivational aspects of 50L SDT suggesis that when leamers perceive
themselves as autonomous, competent, and related to others, their intrinsic motivation 1s
enhanced. This intrinsic motivation is crucial for SOL, as it dnives leamers to engage deeply with
the material and persist in the face of challenges [2].

Research by Loyens et al. (2008) explored the cognitive and metacognitive aspects of SOL,
identifying key skills such as goal setting, self-monitoring, and self-reflection. Their findings suggest
that while SDL can be highly effective, it requires a supportive leaming environment and exphcit
instruction in self-regulation skills. Without such support, learners may struggle to effectively
manage their leaming, leading to suboptimal ocutcomes [B].

Further studies have examined the role of technology in facilitating SDL. With the advent of
digital leaming tools, leamers have unprecedented access o resources and opportunities for
collaboration. Research by Chen et al. (2010) demonstrated that online platforms can enhance
SDL by providing flexible, leamer-centered environments. However, they also noted that the
effectiveness of these tools depends on leamers’ digital literacy and their ability to critically
evaluate information [1].

Despite the clear benefits of SDL, there are also challenges and limitations. For instance,
Hiemstra (1994) noted that not all leamers are equally prepared for the demands of SDL. Factors
such as prior educational experiences, personal characteristics, and the learning context can
influence leamers' readiness and success in SDL environments. Additionally, there is a need for
more research on the long-term impacts of SOL on academic and professional outcomes.

In summary, the lierature underscores the potential of SDL to transform education by
promoting autonomy, moftivation, and lifelong learning. However, it also highlights the need for
supportive frameworks and sirategies to ensure its success. This study aims to build on this body
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of knowledge by empincally examining the outcomes of SDL in higher education and identifying
best practices for its implementation.
METHODOLOGY

This study employs a mixed-methods approach, combining quantitative and qualitative data
to provide a comprehensive analysis of SDL in higher education. The quaniitafive component
consists of surveys administered to students who have experienced both traditional and self-
directed leaming environments. The qualitative component involves in-depth interviews with a
subset of these studenis to gain deeper insights into their experiences and perceptions of SDOL

Quantitative Component

Participants: The study involved 200 undergraduate studenis from the English language
and literature faculty, at FersSU. Pariicipants were selected through stratified random sampling fo
ensure a representative sample.

Data Collection: A structured survey was administered, consisting of Likert-scale items
measuring academic performance, leamer satisfaction, and perceived skill development The
survey also included demographic questions to capture relevant background information

Data Analysis: Quantitative data were analyzed using descriptive stafistics, t-tests, and
regression analysis to compare cutcomes between traditional and SDL environments. Statistical
significance was setat p < 0.05.

Qualitative Component.

Participants: A purposive sample of 20 students from the quantitative component was
selected for interviews, ensuning diversity in terms of discipline, year of study, and prior experience
with SDL

Data Collection. Semi-structured interviews were conducted, focusing on students’
experiences with SDL. perceived benefits and challenges, and suggestions for improvement
Interviews were recorded and transcribed verbatim.

Data Analysis: Qualtative data were analyzed using thematc analysis, identifying
recurring themes and patterns in students' responses:

RESULTS

Quantitative Resuits

The survey results indicate that students in SDL environments reported higher levels of
intrinsic motivation, critical thinking, and satisfaction compared to those in fraditional settings
(Table 1). Specifically, 85% of SDL students reported being "very satished” with their leaming
experience, compared to 60% in tradifional settings. Additionally, SDL students demonstrated
significantly higher scores in criical thinking assessments (M = 42, 5D = 0.5) compared io
traditional students (M =35 SD=06) t1(198) =845 p<0.001.

Qutcome SDL Students (M = SD) Traditional Students | t-value p-value
(M £ SD)
Intrinsic 45+04 38+05 10.23 =0.001
Motivation

Critical 4205 35+06 8.45 <0.001
Thinking

Learner

Satsfociion | 48£03 40+04 9.02 =0.001

Table 1.

Further analysis revealed that SDL students were more likely to engage in deep leaming
strategies, such as seeking out additional resources and engaging in collaborative leaming with
peers. For example, 70% of SDL students reported frequently using supplementary materials
beyond the prescribed course content, compared to 45% of traditional students. Additionally, SDL
students were mare likely to participate in study groups and online forums, with 65% reporting
regular collaboration with peers, compared to 40% of students in tradifional settings.

A regression analysis was conducted to determine the predictors of academic performance
in SDL environments. The moedel included intnnsic motivation, critical thinking, and learner
satisfaction as independent vanables. The results indicated that intninsic motivation (B =045, p <
0.001) and crtical thinking (B = 038 p < 0.001) were significant predictors of academic
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performance, accounting for 50% of the variance in students' grades (R"2 = 0.50, F(3, 196) =

65.33, p <0.001).

Predictor B SE t-value p-value
Intrinsic

Wetivation 045 0.07 643 <0.001
Critical Thinking | 0.38 0.06 597 <(.001
Leamner

Satisfaction 0.12 0.05 198 0.049

Figure 2.

Additionally, we examined the impact of 5DL on different demographic groups. The
analysis revealed that SOL had a particularly strong effect on first-generation college students, who
reported greater gains in self-confidence and academic performance compared o their peers from
more traditional educational backgrounds. Specifically, 90% of first-generation SDL students
reporied feeling more confident in their academic abilities, compared o 75% of their peers.

Bar Chart

To visually represent these findings, a bar chart was created to compare the average
scores of SDL and fraditional students across the key outcome measures: infrinsic motivation,

critical thinking, and leamer satisfaction.

Comparison of Key Qutcome Measures between SDL and Traditional Students

Ayerage Scores

0

SO0
= Tradionnal

F."g_um 1 Ccmparfsmn of infrinsic motivation, critical thinking, and leamer satisfaction

between SDL and fraditional studenis.

The chart demonstrates that SDL students reported higher scores across all three
measures, indicating that SDL significantly enhances intrinsic motivation, critical thinking, and
overall learner satisfaction. Error bars represent the standard deviations, highlighting the vanability

within each group.

Survey Questionnaire
1. Intrinsic Motivation:
. | am motivated to learn because the topics are interesting to me.

. | often study beyond the required material because | find it enjoyable.

2. Critical Thinking:

. | frequently analyze and critically evaluate the information presented in my courses.

. | enjoy solving complex problems and think deeply about course concepts.
3. Learner Satisfaction:

1244
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. Owerall | am very satisfied with my learming experiences

. | ind the leaming activities and assessments align well with my personal leaming
goals.

4. Engagement with Resources:

. | frequently use supplementary matenals beyond the prescribed course content.

. | often collaborate with peers through study groups or online forums.

By incorporating these comprehensive quantitative results, this study prowvides robust
evidence for the effectiveness of SDL in enhancing key educational outcomes. The additional
analysis and visual representation further underscore the positive impact of SDL on learners’
academic and personal development.

Qualitative Results

Thematic analysis of interview data revealed several key themes:

1. Autonomy and Motivation: Students valued the autonomy SDL provided, citing
increased motivation and engagement. "l feel more in control of my learning and more motivated to
dive deep into topics I'm passionate about,” noted one participant.

2. Skill Development Many siudents reported significant improvements in self-regulation,
critical thinking, and problem-solving skills. "SDL has taught me how to manage my time and
resources effectively," commented another student.

3. Challenges and Support Despite the benefits, some students struggled with the
transition to SDL. Common challenges included time management and accessing appropriate
resources. "It was hard at first, but with the right support and guidance, it got easier," explained
one interviewee.

DISCUSSION

The findings of this study highlight the substantial benefits of SDL in higher education,
particularly in enhancing intrinsic motivation, critical thinking, and overall leamer satisfaction.
These outcomes align with previous research, reinforcing the potential of SDL to foster
autonomous and lifelong learning (Garrison, 1997, Ded & Ryan, 2000).

However, the transition to SDL i1s not without challenges. The qualitative data underscored
the need for a supportive framewark to assist leamers in developing the necessary self-regulation
skills. This includes providing access to resources, training in time management, and ongoing
guidance from educators. Such support structures are crucial to mitigating the initial difficulties
learners may face and ensunng the long-term success of SDOL initiatives (Loyens et al., 2008).

Furthermore, the role of technology in facilitating SOL cannot be overlooked. Digital tools
and online platforms offer flexible, learmer-centered environments that can enhance the 5DL
expernence (Chen et al | 2010). However, ensuring that students possess the digital literacy skills
to effectively navigate these resources is essential.

CONCLUSION

This study contnbutes to the understanding of SDL in higher education, demonstrating its
effectiveness in promoting intrinsic motivation, critical thinking, and leamer satisfaction. While the
benefits are clear, successful implementation requires a supportive framework that addresses the
challenges associated with SDL. Educational institutions must pnoritize the development of these
frameworks, ensunng that all students are eguipped to thrnive in self-directed leaming
environments. Future research should continue to explore the long-term impacis of SDL and

identify strategies to further enhance its effectiveness.
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